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Abstract

This paper proposes an approach to renewing the 
teaching of readers how to cope with the complex de-
mands of the information society. In this context, the 
role of the library in training, learning, and construc-
tion of sociability and culture requires examination; 
and librarianship needs to develop broadly conceived 
proposals that move beyond pedagogical reading 
models offered schools. Bildung provides guidance for 
the comprehensive training of readers across a vari-
ety of codes, thereby equipping trainees with reading 
skills needed to develop broader lexicons and other 
associated tools and cultural capital that are useful in 
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6 the construction of knowledge. Moreover, such train-
ing enriches the subject with aesthetic experiences 
that have the potential to effectuate subjective trans-
formation of citizens over the long term.

Keywords: Reader’s Education; Library Science; 
Reading and Knowledge Societies; Bildung; Mul-
tiple Literacies.

Resumen

De la promoción de la lectura por placer a la for-
mación integral de lectores
Elsa Margarita Ramírez Leyva

En artículo tiene el objetivo de proponer elementos 
para renovar la formación de lectores ante la comple-
jidad de la lectura que hoy exigen las sociedades del 
conocimiento. En este contexto surgen concepcio-
nes sobre la función de la biblioteca como espacio de 
formación, aprendizaje, cultura y construcción de 
sociabilidades; por ello la bibliotecología debe desa-
rrollar una propuesta con una perspectiva de lectura 
más amplia que la de los modelos pedagógicos en las 
instituciones educativas. Se identifican en la Bildung 
aportaciones para una formación de lectores integral, 
se incorporan además una variedad de recursos que fa-
vorecen la lectura de diferentes códigos para ampliar 
el capital cultural y léxico que a la vez generan modali-
dades de lectura dirigidas al desarrollo de capacidades 
de pensamiento crítico y de reflexión involucradas en 
la construcción de conocimiento, así como para cau-
sar experiencias estéticas necesarias en la formación y 
transformación subjetiva de los ciudadanos a lo largo 
de su vida.

Palabras clave: Formación de Lectores y Bibliote-
cología; Lectura y Sociedades del Conocimiento; 
Bildung; Alfabetización Múltiple.
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Si lo que uno quiere es educarse y formarse,  
es de fuerzas humanas de lo que se trata, y en que,  
sólo si lo conseguimos, sobreviviremos indemnes  

a la tecnología y al ser de la máquina.

Hans-Georg Gadamer

Time has turned library into school and  
the librarian is a teacher, at his best, and the visitor is  
a reader among books as a worker is among his tools.

Melvil Dewey

Introduction

Twentieth century societies require readers capable of using information 
and transforming it into knowledge. In this context, the librarian’s duty 

of training readers  has split into two branches: one is aimed at increasing 
the practice of serious and pleasure reading, which extends increasingly to 
groups of adults, including communities within higher education; and the 
other carried out in the realm of user services in the modality of education 
or training of users.  Nowadays, faced with changing modalities of reading, 
access, selection and the varieties of uses of written contents, the library al-
so demands informative abilities and literacy in conjunction with a broad 
range of audio-visual and hyper-text resources generated by innovations in 
electronic resources that entail changes in the way people read, become in-
formed and deliver information.

The scenario of the current century requires innovation in the way librar-
ians train readers. This task has become increasingly complex owing to the 
now required capacity to transform information into knowledge, which is 
revalued as the common denominator of current society and is considered 
a strategic element for driving economies, innovation, competitiveness and 
global interaction. The production of information, increasingly abundant 
and immediately available through mobile devices almost anywhere on the 
face of the earth, and its use are essential, because they tend to cover the vast 
majority of daily labor, learning, entertainment and communication activi-
ties. As such, citizens must develop reading abilities in order to potentiate 
the capacities within a context of global competition. Today more than ever 
risk factors must be resolved.

Among the problems that still persist, limiting some countries full inte-
gration with knowledge societies, are the social gaps, caused by the lack or 
deficiency in educational processes, illiteracy and the functional illiteracy of 
communities that have not enjoyed the opportunity to exercise their reading 
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6 and writing abilities. To this situation, we can add reading deficiencies, iden-
tified in national and international evaluations of diverse countries, among 
students that have concluded their courses of basic, middle and higher educa-
tion. Likewise, in the recent decades, both serious and pleasure reading have 
declined among young people enrolled in school. These problems affect the 
societies that seek to homogenize the mastery of reading and learning under-
pinning the informative and communicative abilities of their citizens.  

In sum, the abundance of information to which one can gain access today, 
the opportunities offered by technologies to allow people to exploit educa-
tional resources, labor and productive activities, and ongoing education, even 
while they offer opportunities for social advancement, can become adverse in 
communities that suffer reading, informational and communication weak-
nesses. The matter previously stated is not limited to underprivileged commu-
nities, but also extends to communities of higher education where cognitive, 
cultural, social and economic gaps can be exacerbated. As such, this study 
configures a context in which library science needs to renew training models 
for readers and the education of librarians in the performance librarianship, 
for the purpose of contributing to solutions to problems that limit opportu-
nities to access and use the contents offered through diverse resources, not 
only those with utilitarian or common uses, but also for the full development 
of the capacities of each individual —cognitive, reflexive, critical, dialectic, 
creative, imaginative, affective and aesthetic. All of these abilities are involved 
in training throughout their lives, not only for utilitarian purposes, but also 
for creating citizens who participate in social changes that benefit themselves, 
their communities and the ecosystem and the development of a better envi-
ronment. Therefore, it is necessary to transform and strengthen the library as 
an alternative space of appropriation of information, learning, training, rec-
reation, construction of social skill that are not limited to the local context, 
but which extend to diverse points on the planet and open new multicultural 
modalities of sharing as part of globalization. 

The librarian’s duty to provide training does not mean an educational 
function in the pedagogical sense as practiced in school, but rather the task 
of creating alternatives beyond school learning in work and familial contexts, 
and which entail commercial interest. Therefore, we propose that the librari-
an’s function in the training of readers potentiates reading and information in 
a broad sense, in terms of the variety of codes, practices and uses, that in ad-
dition to meeting the needs of students and other academic requirements and 
those pertaining to the workplace and daily life, also stimulate the individ-
ual’s capacity required in the process of training and transformation, which 
implies appropriation, empowerment and ownership of the language of infor-
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mation, which is not ever achieved permanently, but rather requires ongoing 
development. Thus, each individual enjoys the option of being an actor and 
not the object of the written word and the discursive powers that surround us 
and which extend to the digital environment. 

From diverse perspectives the function of training readers as part of the 
social duties of the librarian is announced, and especially in the panorama of 
societies in the current century, in which the ways of reading and receiving 
and issuing information are undergoing so much change. For this reason, the 
objective of this paper is to analyze the proposals for the educational duties 
of the library and identify elements for renewing the discourse and models of 
library science education and the practice of librarians with regard to training 
readers, which now must include contents in diverse codes, while broadening 
the ends beyond the promotion of pleasure reading and including other ca-
pacities that contribute to the development of academic literacy, information-
al abilities or information literacy needed by citizens of the knowledge society. 

Reading and information: 

agents of risk in twentieth century societies?

The twentieth century is oriented toward the development of knowledge so-
cieties, but also we know that in every age communities have conceived their 
own ways of generating information, communicating it and transforming it 
into knowledge. As such, civilizing processes have been achieved, but prob-
lems of underdevelopment, exclusion and social gaps have persisted. Nowlies 
in the shift toward a central place, while the resource on which production 
and supplies in the innovation systems depend, whose results consist in prod-
ucts, processes, organizational forms, systems or services, are applied in the 
solution to problems and obtaining benefits for some human group.1 He adds 
that the emphasis in an authentic knowledge society should be on education 
and the conditions that guarantee the development of capacities for exploit-
ing existing knowledge, in order to generate the new knowledge required to 
solve problems and to develop the plans of life, as well as in how there exists 
effective public availability to the universal archive of knowledge.2

In effect, access to the vast amounts of information and innovation is not 
enough. In fact, paradoxically, these things can become risk factors in com-
munities that face weaknesses with regard to informative and communica-

1 León Olivé, “El libro, la lectura y las bibliotecas en la sociedad del conocimiento”, 21.
2 Ibid., 24.
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6 tive reading and writing, a problem found even at the level of higher edu-
cation. These conditions also exhibit worrying features as expressed in the 
statements of the UNESCO and the International Federation of Library As-
sociations (IFLA), and of many other authors who have identified problems 
that exacerbate cognitive, social and generational gaps between countries 
and inside the communities in line with the following:

 The cognitive gap widens between those who enjoy access to a better 
education, infrastructure, quality informative resources and abilities 
for their selection, validation, use and exploitation for the purpose of 
generating and innovating knowledge, resulting in better personal and 
work opportunities.3

 The excessive use of electronic technology by youngsters can have 
adverse effects on the development of neurological processes associ-
ated with speaking, writing, visual cognition and maturation of mo-
tor and affective capacities. Similarly, the pedagogical models that 
in the earliest stages of emphasize reading speed can exert negative 
neural effects by demanding capacities that not every young student 
is ready to face, because people mature a different and progressive-
ly from reading aloud to reading in silence, through spelling and to 
handwriting.4

 Excessive concentration on a display screen steals away the senses and 
perception needed to read the signs and extract information about the 
reality that surrounds us. The use of technology without limits can pro-
pitiate a growing dependence on it, which would cause a weakening of 
essential human capacities. As perfect as these machines are nowadays, 
they have not yet substituted man in the process of transforming infor-
mation into knowledge, a task for which reading is indispensable.5

 The overwhelming amount of information and its constant evolution 
and one’s inability to discern its quality and the tendency to abandon 
serious reading in favor of superficial scanning leads to difficulties 
with reflection and assimilation. .

 The mass media and the internet offer entertainment and a broad ar-
ray of contents, many of these quite banal, which could lead to a kind 
of society largely devoted to having fun. The speed and ease with 

3 Unesco, Hacia las Sociedades del Conocimiento; véase también IFLA (International Federation 
of Library Associations and Institutions), ¿Surcando las olas o atrapados en la marea? Navegan-
do el entorno en la evolución de la información.

4 Stanislas Dehaene, El cerebro lector: Últimas noticias de las neurociencias sobre la lectura, la 
enseñanza, el aprendizaje y la dislexia, 235 ss.

5 M. Serres, Los cinco sentidos. Ciencia, poesía y filosofía del cuerpo, 23.
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which one can access a variety of information and entertainment me-
dia allows full-time communication anywhere. The overuse of mobile 
devices might create a complaisant, ignorant class of people complete-
ly fixated on technological devices, increasingly alienated and indiffer-
ent to other concerns, which stands in stark contrast to the expert class 
of productive people.  With such a large mass of undereducated peo-
ples, such a model will be economically unsustainable.6

 Different cultures could be at risk, as their nourishing traditions, theo-
retical knowledge and practices vanish before the waves of innovation 
that ignore that knowledge societies require memory and the ability to 
transmit knowledge.7

 Super-specialization propitiates fragmentation of knowledge, in that it 
largely fails to procure links between fields of knowledge, causing a 
narrowing of vision in which on one hand a lot is known without, on 
the other, any understanding of what is ignored. This can promote the 
adoption of “certainties” that can lead to ethical clashes, communica-
tion problems and incomprehension in general, where specialists pre-
fer to read endogenic materials while neglecting reading from other 
areas that could broaden their horizons.8

 To exclude the formation of the varied possibilities of plastic arts, 
photography, film, theater and music, which can aid the individual in 
building up a cultural legacy to think and learn about human prob-
lems and contextualize information of the specialty, in such a way that 
the possibilities of establishing links and mutual influences between 
the parties and the whole are reduced within an increasingly complex 
world, given that nowadays multicultural relationships are products 
that exert social effects on a world-wide scale.9

 Libraries can face conflicts in order to fulfill their mission of offering 
free access to informative resources and reading before the model of 
privatization of knowledge, which can extend to the book in its tradi-
tional format and all those made possible by ICT,  because of book pub-
lishers’ mastery of the securement of earnings, which stands in stark 
contrast to the dissemination of knowledge as a public service, whose 
production and accessibility should be understood as part of the infra-
structure that any contemporary society requires, whose existence and 

6 Antoni Brey, Daniel Innerarity y Gonçal Mayos, La sociedad de la ignorancia. Una reflexión 
sobre la relación del individuo con el conocimiento en el mundo hiperconectado, 38.

7 Ibid., 51 ss.
8 Edgard Morin, Los siete saberes necesarios para la educación del futuro, 19-23.
9 Idem.
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6 operation should not therefore be neglected by states or international 
organizations.10

These matters come in addition to the decline in sustained reading for 
pleasure. According to reading assessments conducted by the Program 
for International Student Assessment (PISA), reading for pleasure fell five 
points between the years 2000-2009. The report also points out that the 
crucial difference between students who have a good performance in read-
ing assessment and those with poor performance is that the former read 
daily for pleasure, without regard to the length of time they engage in read-
ing. This institution claims that on average students who read daily for plea-
sure have more than one year and a half grade level score over those who do 
not.11 In Mexico, for example, the 2012 National Reading Survey12 showed 
that rates have not changed since 2006. In the United States it was found 
that reading for pleasure has declined over the last twenty years, especially 
among young people between 18 and 24 year old; also it noted that there is a 
relationship between daily reading for pleasure with academic achievement, 
and improving reading comprehension, writing style, vocabulary, spelling 
and grammar.13

Against this background, considerations about the need to renew the role 
of the library arises, since the it is traditionally part of the social communica-
tion system that preserves and facilitates the articulation between the infor-
mation recorded and the diverse communities. Therefore, also it tends to be 
revalued as part of the solution to problems of reading and access to and use 
of information. The formation of readers is among the contributions that our 
discipline can contribute to the construction of societies of this century, which 
forces them to innovate the paradigm of the library as a diverse training space.

The library: a space for learning, training, 

culture and socialization 

The formation of readers as part of the functions of the library of the XXI 
century is embodied in proposals from different theoretical perspectives 
that conceive these things as matters of learning, training, socialization and 

10 Olivé, op. cit., 28.
11 PISA, OCDE, “¿Leen actualmente los estudiantes por placer?”.
12 Fundación Mexicana para el Fomento de la Lectura, A. C., “De la penumbra a la obscuridad. 

Encuesta Nacional de Lectura 2012. Primer informe”.
13 Heidi Gauder, Joan Giglierano y Christine H. Schramm, “Encouraging recreational reading 

among college students”, 3.
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development of information skills. The library is considered an alternative 
to reduce cognitive, social, cultural and generational gaps, while providing 
as options to reduce risks associated with an uninformed, uneducated and 
ignorant society.

In its report Towards knowledge societies, UNESCO reaffirms that in the 
twenty-first century, the development of critical thinking and the possibili-
ties of Internet or multimedia are vital without prejudice to authentic instru-
ments of knowledge such as the press, radio, television and school.14 Also it 
sees learning as a key to balance societies in terms of social, cultural, cogni-
tive and digital gaps, so from this perspective it is considered that “libraries 
can become key actors in development, while favoring the reduction of the 
extreme polarization of our world with regard to  access to cultural goods 
and information.”15 It also highlights the fact that, as a learning space, “the 
library —from the bookmobile to the great contemporary— architectural 
complex— will remain a pillar of the social movement of knowledge and a 
factor of vitality for learning networks. Indeed, cognitive and evolutionary 
functions make it a learning organization par excellence.”16

The idea of the library as a learning space is not new. If we go back to the 
societies of ancient Egypt and Pergamum, we find that their libraries were 
places of learning and research; likewise monastic libraries were training 
centers. The emergence of the public library in the nineteenth century re-
sponded to the need to provide literate citizens the possibility of continuing 
their self-learning. Later, in the sixties of the last century, the library is re-
newed and becomes meaningful as part of a conception of learning societies 
undergoing a paradigm shift in of learning that encouraged  learning beyond 
the school environment or confined to a process in specific, definitive time. 
This outlook believed learning should be extended and undergo continuous 
updating, helping individual grow and enabling them to perform new activ-
ities. The 1972 UNESCO Faure Report stated that “education is no longer the 
privilege of an elite and should not be limited to a certain age group: Rather 
it should be coextensive at once with the entire community and the duration 
of the existence of the individual.17 .  The report stresses that it is more im-
portant “to learn how to learn, to reflect, to doubt and to adapt as quickly as 
possible and learn to question one’s own cultural heritage while respecting 
consensus. These are the pillars on which knowledge societies should rest.”18

14 Unesco, op. cit., 18.
15 Ibid., 71.
16 Ibid., 73.
17 Ibid., 61.
18 Ibid., 66.
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6 Jorge Larrosa asserts that it is the teacher’s responsibility to maintain the 
library as a space for training, something that rarely occurs in educational 
institutions of our country. Therefore, the librarian must assume the dual 
responsibility, the first entailing training within the library and the second 
entailing the renewal of social ties with communities by providing innovative 
support for their activities and projects. The concept of reading as proposed 
by Larrosa includes training oriented in the sense of Bildung, which goes be-
yond the scope of the school-room. To the extent that individuals learn and 
take responsibility for their education, they build their own identities, shap-
ing their particular humanity to become what they are.19

For Larrosa, experience offers many critical practices and possibilities 
for the field of education. In this light, reading experiences produce some-
thing in the individual; therefore reading is not a process that expends itself 
in any given lesson, but rather it serves to support understanding content, 
extending into an infinite space that unfolds the text in the broadest sense. 
It is this experience of the infinite in the training process that pulls the read-
er to move beyond the text. Because of information overload, Larrosa states 
that such experiences are increasingly difficult toachieve. Our current over-
dependence on informants and onmerely being informed subjects seems to 
cancel our chances of attaining this high level reading experience.

He adds that the information subject knows many things. He spends 
time searching for information and comes to know more and more;, but in 
this obsession with information and knowledge (not in the sense of “wis-
dom” but in the sense of “being informed”) he does not undergo any gen-
uine transformation, while also running the risk of missing out on deeper 
reading experiences that require time to foster sensitivity in the skin, to voic-
es, tastes and smells, to pleasure and suffering, to caresses and wounds and 
the human mortal condition20 These reading experiences open awareness, 
critical thinking, reflection, imagination and creativity. This approach pro-
vides means for weighing the elements of experience, which can have a pos-
itive impact within the realm of education and the formation of reading and 
readers.

With regard to the library as a space for creating sociability, Roger Chart-
ier believes that one of the purposes of “libraries of tomorrow could be to 
reconstitute lost sociability associated with books.”21 His proposal stems 
from his research on the history of the development of written culture and 

19 Jorge Larrosa, “Sobre la experiencia”.
20 Ibid., 105-106, 111.
21 Roger Chartier, “Muerte o transfiguración del lector”, 114-115.
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the diverse ways that reading has built social ties. Therefore, the proposal 
aims to reclaim reading as an option of communication, dialogue and shared 
moments centered on the written word, while including electronic media, 
because the virtual space includes diverse applications allowing sharing, dis-
cussion, exchange ideas and experiences, and the ability to raise questions. 
Similarly, the modalities of the blog, booktubers or social networks, where 
readings, comments and suggestions are shared, promote this text-centered 
sociability.  It is interesting to contrast Chartier’s proposal against the tra-
ditional libraries that have adopted the pedagogical model of solitary, qui-
et reading and study in their silent reading rooms that leave little room for 
socializing. Therefore, the author points out that “libraries should expand 
the opportunities and ways for readers to talk about their written intellectual 
and aesthetic heritage. In this way, they can build a public square based on 
the critical appropriation of writing”.22 He adds: “In a future that is already 
our present, these effects will collectively be what we know how to build. For 
better or worse, this is now our common responsibility”.23

In the Tunis Declaration on libraries reading and intergenerational dia-
logue, signed by the Literacy and Reading Section of the International Fed-
eration of Library Associations (IFLA), we find another aspect of the library 
as a space for building sociability. This declaration posits the role of libraries 
as spaces where reading is a means of social cohesion and intergenerational 
dialogue, solidarity and experience. Libraries also help reduce gaps between 
communities to the extent that the formation of readers and the information 
they access can promote social inclusion and integration. The document re-
iterates that learning is an activity occurring throughout life facilitated by 
reading and access to information.24

From the perspective of librarianship, Alvarez Zapata and colleagues pro-
pose that the educational role of the public library is based on “a twin per-
spective, i.e.,  to serve as institutions for reading and places for expression, 
and as institutions that promote citizenship”.25 Moreover, the authors note, 
the ideas of librarians who participated in the study on the relationship of 
the public library with reading and readers reveal “the persistence of a sig-
nificant degree of the old dichotomy between library and classroom.” He 
adds that this occurs sometimes to differentiate library reading that is largely 

22 Ibid., 115.
23 Ibid., 116.
24 ¡Únete a IFLA. Sección de Alfabetización y Lectura!
25 Didier Álvarez Zapata, Yicel Nayrobis Giraldo Giraldo, Norfi Yamili Ocampo Molina, Luz 

Marina Guerra Sierra, Liliana Melgar Estrada y Maricela Gómez Vargas, “Representaciones 
bibliotecarias sobre la biblioteca pública, la lectura, el lector, la promoción y la animación a la 
lectura en Medellín, Colombia”, 235.
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6 done of pleasure from reader training and practice that occurs in schools”.26 
In contrast, the other perspective views the library as an “and educational 
institution in itself tasked with of supporting lifelong learning and socializa-
tion”.27 

While the discourse regarding the library’s relationship to written culture 
still has a way to go toward scientific consolidation, this approach nonethe-
less holds that, “it still contains a rich set of possible assessments allowing 
comprehension of the social world that often is lost or masked behind tech-
nical and administrative discourse”.28 In this regard, we would add that tra-
ditional librarianship conceived the act of reading in the light of the conser-
vative education and print media discourse that emphasizes reading of books 
especially for pleasure.

Another proposal on the relationship between the library, readers and 
reading was provided by Jose Ortega y Gasset in his inaugural speech at 
the Second International Congress of Librarians of the International Fed-
eration of Library Associations and Institutions (IFLA) held in Madrid the 
May 20, 1935, titled The Librarian’s Mission, in which he offers  an ontologi-
cal philosophy of librarianship that emphasizes the “being” and “doing” of 
the profession in terms of “what every man has to do to be what he is and 
the professional mission”.29 To this he adds: “to practice this profession, a 
librarian undertakes to do what society requires.”30 In this regard, in one of 
his most noteworthy judgments, we find these invaluable words: “Now you 
feel the need not to search for books -that is no longer the real problem- but 
to encourage reading and to seek readers. And indeed, at this stage, libraries 
are multiplying and with them the librarian.”31 “The librarian of the future 
will have to lead the general reader through the jungle of books and be the 
doctor and hygienist of his reading.”32 Ortega y Gasset was concerned that 
readers would be lost in a “jungle” of books and the librarian would have 
to lead them so they would not get lost. This is still true in today’s vast sea 
of ever growing information. Hence, Library Science programs have become 
increasingly focused on information literacy.

Librarianship has renewed its models of education and training of users by 
incorporating the development of informational abilities or information liter-
acy emphasizing search, retrieval and use of information in diverse languages, 

26 Ibid., 216.
27 Ibid., 215.
28 Idem.
29 José Ortega y Gasset, Misión del bibliotecario, 40.
30 Ibid., 41.
31 Ibid., 53.
32 Ibid., 78.
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specialties and formats. In some of these models training in critical reading is 
included.33 This type of reading is essential to discriminating, choosing and 
using information from the overabundance and variety that exist.

In the context of the twenty-first century, proposals positing the library 
as a place of learning, training and socialization are conducive to renewing 
discussion on the practice of librarianship and its role in the formation of 
readers. This discussion can serve to help librarians think about and act in 
accord with the risks and advantages posed by the expanding universe of in-
formation; and ultimately it must include the development of capacities in 
which reading is a basic factor standing at the center of social development.

The contribution of Bildung in training 

readers in the area of Library Science 

With regard to the development of twentieth century societies, the library 
assumes the social duty to make innovative contributions that employ infor-
mation as a factor of transformation. This scenario is conducive to renew-
ing the paradigm of the library’s educational function, not in the tradition-
alist sense as a complement to school, but rather with an expanded scope 
of intervention that transcends to meet a higher challenge, which is nothing 
less than the comprehensive training of readers that strives to strengthen 
reading of written codes and audiovisual media so readers can more fully 
exploit myriad information media. It is essential, then, to incorporate liter-
acies of different types, such as digital, visual, sound, mathematical, spatial 
geometric, social, historical, cultural, kinesthetic; and even tactile, olfactory 
and gustatory literacy. These variations renew the undervalued modalities of 
reading and information that, because they are part of our routine reality, we 
assume they do not require decoding.  As Roland Barthes reminds us, these 
are sources of information and experiences as well: 

When I go down the street —or through life— and find these objects and without 
realizing it, I apply the same activity to all of them, which is to engage in some 
sort of reading. Modern man, the man of the cities, spends his time reading. First 
and foremost, he reads images, gestures and behaviors. This car tells me the social 
status of its owner; this costume indicates to me exactly the degree of conformism 
or eccentricity of its wearer; this appetizer (whiskey, Pernod or white wine), tells 
me about the lifestyle of my host. Even if it is a written text, a second message, 

33 irinazey, “October is National Information Literacy Awareness Month”.
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6 provided between the lines of the first, is always given to us.34

Because libraries assume the duty of renovating the library as a space for 
training, learning and socialization, they adopt the German Bildung peda-
gogical approach to construct a discourse on the formation of readers. This 
approach encourages subjects to develop diverse resources to unfold their 
abilities, thereby aiding them to become integrated, responsible and ethical 
as way of life. This approach stresses four central aspects, which E. C. Nogu-
era takes from Klafki as follows:

1. Training for rational self-determination, in which the self-directed 
activity is the central embodiment of the training process, expressed 
by the concepts of self-determination, freedom, emancipation, auton-
omy, reason and self-regulation.

2. Training occurs within the context of a preceding human culture; 
therefore, human productions, civilization’s successes in meeting the 
needs, knowledge about nature and human beings, political actions, 
system standards and ethical actions, forms of social life and aesthet-
ic products are favored.

3. It involves a dialectical relationship between individuality and col-
lectivity. Dialogue is necessary in the training process.

4. Human activity, which should be the goal of Bildung, consists of 
three activities:

 Moral activity: the practice of self-regulated moral responsibility..
 Cognitive activity: that aims to make a link to human rational re-

flection on the meaning of being human and the responsibility for 
choices and their application. This activity requires permanent 
questioning as to possibilities and limits of instrumental rationali-
ty as part of the human condition.

 Aesthetic activity: that refers to the improvement of the experience 
of sensitivity to the phenomena of nature and human expression. 
Such sensitivity requires the development of the imaginative facul-
ty, or fantasy, taste and the capacity for joy, aesthetic judgment, and 
includes such abilities as play and general sociability. While this 
may include training in appreciation of literature, theater, music 
and plastic arts, it also includes the aesthetic of everyday life.

These dimensions can be conceived, asserts Noguera, as comprising the 

34 Roland Barthes, “La cocina del sentido”, 223.
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general three-pronged training of human beings, i.e., the head, heart and 
hand. We might well add a fourth tine: multiple interests. The author also 
notes that in Bildung the development of the subject in the universal objec-
tive world is achieved when he reaches rationality as part of a process of ap-
propriation of a critique of culture, an outcome that is not really a curricular 
objective, but rather is something that unfolds through the course of one’s 
lifetime.35

Interestingly, E. Rodriguez Moncada’s conception on the term “training 
“ or Bildung “is a recognition of one’s own knowledge acquired in life expe-
riences and actual practice, Insofar as such knowledge and skills are not ac-
knowledged, people are not valued and they will continue considering them-
selves ignorant or be deemed so by others.” ”.36 Destaca que esta formación 
está dentro y fuera de los espacios de educación,

This does not mean the individual ceases his learning. When he reads a book, 
when he converses with friends and when he enjoys a melody or film, the subject 
enters into a relationship with objects (distinct, apprehensible texts of reality), 
with which he lives, experiences and learns, thereby receiving a kind of training. 
In this regard the importance of informal education should also be acknowl-
edged.37

On the other hand, according to M. R. Farrow and R. Deimann, the Bil-
dung approach leads to a participatory culture, because learning is not only 
cognitive, but also social and emotional, notwithstanding that the fact that 
these elements have been exiled from theories based on traditional learning 
models.38 This could be because Bildung is empowering for people; since as 
V. Gomez Ibanez says: “while subjective appropriation of culture implies 
the possibility of progressive ‘enlightenment’ (Erhellung) of individual con-
sciousness in order to enlighten society at large, the most highly enlightened 
individuals are, the more enlightened will be the entire social order”.39

As previously mentioned, Jorge Larrosa’s conceptions of reading and 
training incorporates elements of Bildung,  by associating it to the subjectivi-
ty of the reader in terms of what the reader may know and what the reader is. 
It is not simply a form of entertainment or reading for learning as one might 

35 Carlos Ernesto Noguera Ramírez, Aproximación conceptual a la constitución de las tradiciones 
pedagógicas modernas, 4-6.

36 Ernesto Rodríguez Moncada, “Reflexiones en torno a la formación y la práctica de educadores 
de adultos”, 140.

37 Ibid., 140-141.
38 Markus Deimann y Robert Farrow, “Rethinking OER and their use: Open Education as Bil-

dung”.
39 Vicente Gómez Ibáñez, “La liquidación de la filosofía. Notas sobre la disputa entre R. Rorty y 

J. Habermas”, 124.
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6 find in school. With regard to reading as training, Larrosa stresses the im-
portance of experience, and reminds us that the experience of the training 
is nothing less than the appropriation of what is contained in those memora-
ble words that are safeguarded in the library. The experience of reading is a 
way of relating to the text in which this appropriation is assured.40 He adds, 
however, since the kind of reading experience that encourages the reader 
to appropriate contents is largely absent from schools, whether because of 
time constraints and the ever swelling flood of information available through 
diverse communication and entertainment media, making any degree of as-
similation difficult, in that: an experience is something that fills and then 
empties indefinitely” as a function of the speed and amount of information.41 
Experience is one of the fundamental elements of the training in Bildung. 
Neuroscience research acknowledges the importance of experience in the 
processes of neuronal renewal resulting from cells imprinted by information 
that exert effects on various processes involved and reflected in the produc-
tion of knowledge and artistic creations.42

Bildung has begun to consider alternatives in order to face current edu-
cational problems in reading, mathematics and science identified by PISA in 
several countries over the past ten years. Many thinkers and experts on these 
topics have revisited educational models in this field, including Kotthoff and 
Pereyra, whose see in Bildung a “guide to deal with educational changes aris-
ing from new communications technologies and virtual culture, [which are] 
very significant at a time of a new humanism when the identity, subjectivi-
ty and philosophy of the subject should problematized with greater scruti-
ny and care”.43 The authors cited identified the essential aspects of Bildung 
after the philosopher Christina Schües updated them. Of these aspects, we 
emphasize the following:

 Everyone is free. In this type of formative training, Schües believes 
that while knowledge is important, it is not everything, because aspi-
ration, love and personal motivation should be encouraged in the same 
way. These factors can be applied to knowledge, but they are not nec-
essary for knowledge to exist.

 The specific field of implementation of Bildung ranges from the con-
cept of humanity in terms of the relationships of tension to the forma-

40 Larrosa, “La experiencia de la lectura”, 568.
41 Ibid., 594.
42 François Ansermet y Pierre Magistretti, “Neurociencias y psicoanálisis”.
43 Hans-Georg Kotthoff y Miguel A. Pereyra, “La experiencia del PISA en Alemania: recepción, 

reformas recientes y reflexiones sobre un sistema educativo en cambio”, 21.
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tion of the world itself. This means being bold; and it means to broad-
en the horizons of information and the orientation of thought, both 
of which entail the ability to compare and reflect on different ways of 
thinking.

 Establishment of doubt between the unity of rationality and the plu-
rality of worlds, histories and cultures. Schües supports this contra-
diction, saying it is a self-reflection that is not subordinate to strategic 
thinking, but that it demonstrates a meditation (high consciousness) 
that leads to insight and the ability to possess carry a style of its own 
life responsibly, a condition that issues from empowerment.44

In librarianship, authors such as E. Naranjo J. Verdugo have reviewed 
the notion of “formation” against the German concept of Bildung, identify-
ing elements for which reading, experience, information and communica-
tion are essential45 The discourse of library science and library practice in 
the formation of readers can find elements in the postulates of Bildung to 
guide its foundational philosophy and the work of its professionals, in that 
we have the responsibility to renew the librarian paradigm to strengthen the 
role of the library as a place for reading and to access information to sup-
port learning, training, socialization, while ensuring access to culture and 
its uses through the action of librarians in order to ensure that persons and 
the graphic record reside within a fruitful intellectual experience.46 Thus, 
each person can develop creative, imaginative, emotional, contemplative and 
playful cognitive, reflective, critical, dialogical cognitive capacities that nur-
ture wonderment, curiosity, free will, and intellectual and aesthetic enjoy-
ment that is stimulated, not supplanted, by reading and information. All of 
these things are involved in the formation and transformation of subjectivity 
of knowledge and experiences, as being and knowing do not occur once and 
forever, but rather are tilled often through difficult efforts for the purpose of 
attaining wholeness.

Multifaceted literacy in the training 

of well-rounded readers 

44 Idem.
45 Edilma Naranjo Vélez, “Formación de usuarios de la información y procesos formativos: ha-

cia una conceptuación”, 40 ss; José Alfredo Verdugo Sánchez, “Hacia un concepto de forma-
ción de usuarios y propuesta de un programa”, 4-6.

46 Jesse Shera, Fundamentos de la educación bibliotecológica, 41.
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6 The social role of the library can be enhanced in knowledge societies that 
require citizens to possess a higher mastery of reading in order to raise aca-
demic, work and learning performance throughout life. In response to this 
need, the field of library science can contribute with proposals to expand the 
promotion of reading to include such things as critical reading, the academy 
and dialogue between literature, the fine arts and sciences, thereby building 
sociability, multiple literacy and information skills.

Reader training programs can incorporate a wide range of resources that 
promote different types of reading desire to read, including pleasure reading. 
The resources that can be integrated into recreational reading activities offer 
a variety of topics from diverse fields of knowledge for critical or comparative 
reading, research, learning about other cultures, since multicultural training 
is promoted in some countries. In addition to supporting specialized topics, 
vocabulary is enriched and culture expands with the development of sensory 
experience and intellectual joy. All told, the library can expand and diversify 
the uses of reading, while strengthening the skills involved in deeper readings 
and reconstituting negative experiences that might have spoiled the reading 
experiences of readers in the past.

D. Masny views multiple literacy as the mastery of the multimodal variety 
of textualities with multiple meanings found in visual, oral, written, tactile, ol-
factory and digital texts. Texts in this sense include music, plastic arts, physics, 
mathematics and digital combinations that are fused with religion, sex, race, 
culture and power. These literacies are updated according to a particular tem-
poral-spatial context in which they operate. Masny observed enriched think-
ing abilities and more complex associations in communities capable of reading 
diverse codes.47

In conjunction with academic and literary genres, diverse  reading codes 
can be incorporated including plastic arts , cinema , opera , theater , dance , 
comic books , news, radio and television broadcasts, while electronic genres 
offers various codes such as hypertexts, blogs and games, not to mention the 
resources offered by electronic technology to build sociability through read-
ing and information media such as fanfic, social networks, booktubers  and 
social reading. Other unique forms of texts completing this idea of the read-
ing spectrum might include natural phenomena, architecture, nature and 
sports.

All of the resources listed above involve specific modalities of reading, 
the decoding of the language in which they are expressed.  This leads to 
multiple literacy that extends the informational aspect toward deep, critical, 

47 Diana Masny, “Multiple Literacies Theory: how it functions, what it produces”.
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comparative reading capable of unraveling things beyond those that are ap-
parent. This can favor a hermeneutic or semiotic kind of reading that unveils 
symbolic elements used in film and the arts, which are conducive to research. 
These pathways of reading can encourage reflection, the desire to know, 
while eliciting pleasure through sensory experiences. The variety codes acti-
vate diverse areas of the brain associated with memory of information, expe-
riences, feelings, joy, anger, sadness or happiness. As we have already stated, 
when the brain receives greater variety and novelty of information from the 
senses, neural activation will stimulate the expansion of human capabilities 
associated with the production of knowledge, invention and the arts.

Reading diverse codes also contributes to the development of the skills in-
volved in the literacies that are part of learning the languages of diverse disci-
plines promoted as part of academic and informational literacy. Librarianship 
has developed more versatile models, such as the one proposed by the Na-
tional Forum on Information Literacy by the American Library Association 
(ALA), which includes among its categories media literacy (visual and com-
putational) and critical literacy (critical reading and critical thinking).48 The 
Iceberg model49 S. Kurbanoglu proposes covers skills and literacies of diverse 
print and audiovisual codes.50 Dianne McKenzie ś model includes diverse lit-
eracies such as reading, writing, speaking, listening, visual and cultural-his-
torical modalities, as well as channels associated with multimedia, digitali-
zation and mathematical and scientific knowledge, even extending to social 
networking, financial matters, music, graphics and kinesthetic expression.51

The diversity of written resources and a full range of audiovisual resourc-
es have been legitimized in the twenty-first century as sources of information 
and as objects of reading and culture. Recall that since the end of the last 
century, U. Eco and R. Barthes have been talking about the diverse signs ex-
isting in the social, cultural and natural world, linking sensory channels with 
the way people receive certain signs classified by the mind. In this way, the 
recipient receives signals from the sensory channels and transforms them in-
to messages.52 For both of these authors, by reading the signs surrounding us 
we can extract information for the construction of knowledge and to serve as 
cultural capital for the maturation of the capabilities involved in perception. 

48 irinazey, op. cit.
49 El modelo Iceberg indaga sobre los elementos que no son perceptibles y es necesario profun-

dizar para conocerlos y comprender los factores que producen los resultados visibles que son 
la punta del iceberg, lo que permite una mayor comprensión del mundo y utilizarlos para que 
se produzcan o se modifiquen, ejemplo de ello pueden ser los modelos mentales.

50 Serap Kurbanoglu, “An Analysis of Concept of Information Literacy”, 83.
51 Dianne McKenzie, “Information literacy is the basis for all learning”.
52 Umberto Eco, Signo, 47; Roland Barthes, Lo obvio y lo obtuso. Imágenes, gestos y voces, 31-34.
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6 All this clarifies the information that citizens read in the elements, facts, ob-
jects or messages that make up the contexts and contribute to their training.

Today reading skills have become more complex. In this light, we pro-
pose extending library programs beyond the pursuit of pleasure per se to 
include promoting the desire to know, to do research, to think, to imagine, 
to create, and to know beyond the obvious. This is a more diverse kind of 
reading in which individuals take ownership of their development toward 
attaining a more robust, versatile cognitive, informational and cultural posi-
tion, which is exactly what Bildung proposes. Thus, to the extent that a pro-
gressive enlightenment is forged among individuals, the illustration of the 
whole and society itself is occurring. The more enlightened the individual, 
the more enlightened will be the entire society and the greater with be the 
possibility of attaining genuine Erhellung.

In this light, the library can be place where knowledge favorable for 
learning from all times intersect. These information resources are condu-
cive to training, culture, enlightenment, discovery and joy. Libraries will 
need to consider diversifying their collections to generate broad, diverse 
bibliographies to support academic programs, and cultural inurnment. But 
the librarian will have to cultivate a broad and varied culture. In this re-
gard, J. Shera believes the librarian must cultivate broad culture. He also 
stated that such knowledge can only be understood from the point of view 
of the social responsibility assumed by the library. Regardless of the type of 
user “the interest of the librarian is the interaction of human minds com-
municating through the barriers of space and time, while making use of 
the graphic records to deliver content through the senses, sound, touch and 
sight. In this light, the graphic record is understood as including audible, 
tactile and visual modalities.”53

In this regard, the author refers to a broader concept of information re-
sources. It should be noted that for decades most modern libraries stimulate 
audiovisual media, unlike the traditional libraries focused on the develop-
ment of print collections as sources of legitimate information.  Today, how-
ever, the trend is to diversify the holdings. On the other hand, the digital 
culture, which is also written, has helped to renew its interaction with audio-
visual codes that make up hypertext genres, while also offering a broad array 
of resources for diverse scientific, academic, educational, labor, productive, 
play, aesthetic and domestic activities, as well as communication options 
through the use of written and audiovisual codes.

53 Shera, op. cit., 209.
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Conclusion

Within the framework of knowledge societies, it is worthwhile to recall the 
following observations made by Jesse Shera: “The foundation of the library 
system is the communication of information, where information is deemed 
any graphic manifestation of intellectual activity. Thus, professionally the li-
brarian must see the world as an intricate communications model.” In this 
connection, Shera adds: “the aptitude of the librarian consists of the ability 
to conceptualized a system on the basis  of intellectual, emotional, social and 
physical world -the world that the librarian ‘serves’.”54

Leaving aside the question of communications for the moment, a librar-
ianship model for the societies of the twentieth century, characterized by 
profound shifts in the cultural model toward favoring knowledge in a global 
social context that requires production and innovation, articulated by elec-
tronic technology that accelerates the production and exchange of infor-
mation, is needed. In this context, modalities through which citizens learn, 
inform, create, know, communicate, socialize, entertain themselves and use 
information are undergoing transformations. This information, moreover, is 
growing exponentially at a far greater rate than those who broadcast it from 
anywhere in the world. Like never before, all this opens up possibilities to 
generate, communicate, access and use content, ensuring the direct link be-
tween being informed and progress. The advantages of overabundance and 
instant availability of content, however, entails risks, because there are limits 
on a human being’s ability to read, analyze, reflect on and assimilate knowl-
edge, and otherwise have experiences. This situation has already come to the 
attention of critics, who warn of the potential of becoming societies of igno-
rance, misinformation and vulgarity, as the media, the information industry 
and technology exempt people from the need to invest time and effort in be-
coming properly informed.

Against this backdrop, the library can become a place where citizens 
choose a path other than the preferred cultural, social and educational de-
terminisms. By appropriating reading and information, they can become 
citizens responsible for building knowledge societies. The library as an in-
stitution will become increasingly important in sustaining their formation or 
Bildung and will be comprised of written culture, arts, dialogue, social inter-
action, experiences, and interpersonal and social skills. But the library must 
make reading unfold in a variety of potentials wielded by under increasingly 
expert readers; thus, subjects would be trained to the extent that they en-

54 Ibid., p. 210.
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6 hance their capabilities and become responsible for their development and, 
thereby, their fates.
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